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Diversity within the Population

e L GBQA+ spaces are predominantly white,

favoring white, cisgender, able-bodied,
gay men. This neglects LGBQA+ students
with multiple minoritized identities
based on gender, race, ethnicity, ability,
and social class (Lange et al.,, 2019, p. 514;
Graham, 2022; Jourian, 2022).

Bi, asexual, and pan sexual students can
be marginalized within LGBQA+ groups
based on a lack of visibility and
acceptance for their particular
orientation (Meyer, 2019; Tavarez, 2022).
LGBTQ+ students thrive in spaces that
recognize & affirm multiple identities (Hill
et al,, 2021).

Implications & Strategies for
Higher Education

Give space for students to safely explore
minoritized sexual identities.

Validate closeted & out students'
experiences with sensitivity.

Institutions should create/maintain
comprehensive and affirming LGBQA+-
oriented policies, resources, especially
mental health resources, programming, &
safe spaces (The Jed Foundation, 2021).
LGBQA+ resources and programming
should be informed by intersectionality
ideology to ensure that the needs of
minoritized individuals within an LGBQA+
student population are being met (McGill,
C. M, et al, 2021).
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